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Executive Summary

Introduction

In 2000, the Secretary of State for Education and Skifsy 2 dzy OSR (Kl G W2 @SNJI (A

primary schools who wish to will have the opportunity to learn a musicgla G NHzY Sy G Q @
2002, six local education authorities were invited by the then Department for Education and Skills
(DfES) to participat in pilot programmes to demonstrate how the specialist music instrumental
tuition could be developed to involve all pupils in Key Staf€S2) The policy that emerged became
1y26y a GKS W2ARSNI hLILRNIdzyAGASa tft SRISQD

As members of the Federation Music Service (FMS), local authoritynusic service throughout
England have, since 2007been engaged in the strategic development and delivery of what
subsequently became the/ider Opportunities Programme in Music at Key Stage’ Tneterred to
from now onas WO). This programme, funded by the Department for Children, Schools and
Families (DCSF) through 8tandards FundMusicGrant, addresses the government aim that every
child should have the opportunity to learn to play a musical instrument whilstiaigoy school.

LG A& AYyUiSYRSR GKFG 2h LINRP2SOla akKz2dZ R LINRJARS

preferably for a whole yearThe WO programme is usually based on large group or whole class
instrumental lessons, though sometimes WO pot$ have focussed exclusively on singing. WO
projects are commonly, but not always, run by specialist instrumental tutors, usually working
alongsideclass teachey. Underpinning the WO programenare two key government aspirations

¢ Nationally, by 2011pver 2 million pupils will havéhad the opportunity to learn a musical
instrument for free, for at least one yea?

e By 2011, programmes will be iplace that will result in every child having this opportunity
during their time in primary school.

Impact ewaluation method

Ly

In March 2009, the Engine Room, a research unit based at the University of the Arts London (UAL),

was commissioned by the FMS to provide objective evidence about the impact of the WO
programme

The methods used for data collection included:

! £3 million pounds was given to all local authorities in 2006 with an additional £23 million devolved to schools
in 2007.

2 Key Stage 2 (KS2) is a collective term used to refer to children generally in-geiarprdmary school.
Children in KS2 are aged from arountlI7years of age. Children with special educational needs may be
operating at KS2 in terms of their developmémt be older or younger in terms of their chronological age or
year group.

% This represents over 80% of the total Key Stage 2 school population.



e Faceto-face interviews with pupils, class teachersheadteachers school music
coordinators, specialist music tutors anausic servicananagers.

e Observation of WO sessions and performances in schools (n=56)

e Aseries of eight focus groupsomprising different stakeholders who couldive feedback
on their own experiences and perceptions of the Witogramme.

e An online survey that allheadteachersand/or music coordinators at schoolsacross all
local areas (L&) where the WO programme was offered were invited to compldie=1354
completed or partially completed)

The field research was carried out in eight different local authority areas in England: Bolton,
Coventry, Derbyshire, Haringey, Newcastle, Oxfordsttfeeffield and Somerset. The authorities
chosen represented the broad range of local authority areas, both geographically and
demographically. Thenusic service within the chosen authorities were at different stages of
development and had different orgéational characteristics anothodus operandiwhich, as will

later be discussed, influenced their delivery of the WO programme in their area. In each of the eight
local authority areas, the research team visited between six and eight KS2 schools. Thnoatgix a
approach it was ensured that a diversity of types and situations of schools were covered.

The research commenced in March 2009 and the data gathering was completed in September 2009.
In total, 56 schools were visited during the periodMay to 8" July 2009 and 328 people were
interviewed; a further 41 people participated in focus groups.

Effect and impact tracking matrix

There are a number of factors that have been identified through international research in arts
education (Bamford, 2006that are consistently associated with high level impact. These have
O2YO0AYSR (G2 F2NX¥ Iy WSTFSOG IyR AYLI OG GN¥ OlAYyS3
organise the analysis of the data and report impact on the pupils, teachers, schablwider

systems affected by the WO programme under the following areas:

e Personal impact such as the development of confidence, aspiration, enjoyment, fun and
happiness.

e Social impact such as the fostering or development of networks, collaborations,
partnerships and contact webs.

e Cultural impact such as changes prompted at an organisational level, changes in external
perceptions, changes in profile and influence.

e Educational impactsuch as new knowledge, skills development, conceptual development,
professional education, education of the broader field or community.

e FEthical impact such as addressing social problems or minority issues or audiences,
promoting changes in attitudes, or contributing to sustainability.

e Economic impagctsuch as value for money, changing spending patterns, income generation.

e Innovation impact such as talent development, the development of new pedagogic
techniques, processes or products and the instigation of debates or new discourse.

e Catalytic impact such as flowon effects, changes in direction, transformations and
journeys.



e Negative loss impactdescribed things that had to be sacrificed, or else negative
consequences of some other kind that arose, as a consequence of WO programme. This
includes oppatunity costs, talent loss, personal loss, unhappiness, loss of enjoyment, loss of
creativity.

Summary of results

The overall results ahe impact evaluation indicatéhat the WO music programme ggenerally of

high international standard and receiveswidespread positive supportrdm pupils, parents,
teachers,headteachersand local authorities. Children appeared genuinely happy in most of the
lessons and effective lessons were characterised by innovative pedagogy and interesting
approaches.

Best practce

Successful WO programmes builirtnershipsbetween the child, the family, thechool andmusic
services. Active partnerships where all stakeholders were involved in shdegthipg and decision
making, wereat the heart of best practice. In a numberingtances, children could have been more
actively involved in decision making witiegard to their WO learning. The same could be said of
family members, especially ¢himportance of parentsgrandparentsand carersin supporting and
encouraging musicagarning.

LYGSNIINBSGFGA2Y 2F 2hQa | AYa

There is adiversity of espoused aim®f the WO programmehat are enactedin the classroom.

There are those people who argue that WO is aimed at instrument learning and others who claim
that WO is aimed amnusiclearningthrough the instrument. Within WO practice there was a greater
emphasis given in most cases to the enjoyment and experience of making music rather than a strong
focus on musicaind instrumental skillevelopment. Having said that, the WO programallowed

talent to be identified, nurtured and developedit is unlikely that these children would have been
recognised without the WO programme.

Talent and progression

2 KAES W2yS 2FFQ FNNIy3ISYSyida | NB 2 TldabhowtldseRS T 2 NJ
connect with broader programmes of talent development in music. In particular, more effort needs

to be made to build continuous pathways for instrumental learning, especially between primary and
secondary schoolurther information coulcbe made available to pupils and their teachers that

highlight continuation options and provisions for talented children.

Group lessons

WO has challenged the value of group lessons over individual lessons for beginner instrumental
learning. The experiencd the WO music teachers indicates that instrental skills and knowledge

were acquired by the children at approximately the same rate in the @@up lessonsas in

individual or small group lessons with targeted students. Somusic service offered both VO

gK2tS Oflaa 3IANRdzL) f SFNYyAy3a: O2YOHYEBROA DB MNF NFB:
achieve a balance between the aims of both participation and skill development.



Celebrating success

Assessmenbf pupil learning in WO tended to be basediomolvement and interest rather than on
knowledge or skills. In successful WO programmes, process and product were clearly linked.
Celebratory events such aerformances, exhibitions and presentatiorected as powerful drivers

of quality enhancement andere influential advocacy tools to promote music.

Access

Accessibility for all is fundamentaio the WO programme. There was considerable evidence that
WO had successfully brought instrumental music lessons to groups of children who wauld n
otherwise have experienced themThere was clear evidence that WO was both explicitly and
implicitly aimed at inclusive practices. WO has allowed children from very diverse backgrounds to
learn an instrument.

Special education needs and technology

While there is esellent practice evident in catering for the needs of pupils with SEN, the WO
programmes would benefit from giving greater consideration tiversity amongst WO teaching

staff. The WO provisions for children with moderate to severe educational needs shonadative

use of technology, yet theurvey results and research visits would suggest thate general WO
provisions would be enhanced through greater access to technology and more widespread use of
music technology in WO lessons.

Improvements

The WO pogramme would be improved through beimgore open to input and decision making
from children and broadening the range of musical styles/instruments covered. Similarly, more
opportunities for the children to attend performances and appreciate instrumentasimwould
enhance their active learning of the instrument.



The impacts of the WO music programme for children included:
e Increased motivatiorto learn the musical instrument
Sometimes we come in from playtime so we can start e&lypil
e Acquisition ofinstrumental knowledge and skills
The large group progress has been yeeyy good; Headteacher
e Increased seltonfidence

Music gives her confidence. She learns about other cultures, other things, has a
better understanding Parent

e Raised esteem
So ofen we have seen increased confidence and self estddeadteacher
e Increased musicatonfidence

Harry struggles to concentrate but music does his confidence a lot df lypoeally
shines; Headteacher

e Enjoyment
LGQ&A Fdzy FyR @2Rapilf SNy f20a 2F (KAy3a
e Pride andachievement

She played it without a flayif you could have bottled the look on her face
afterwards, it was worth milliong Teaching Assistant

e Enhancedaspirations

You are raising the aspirations of the children; they are experiencingssgc
Headteacher

e Increased empowermenand responsibility
{2YSGAYSa AGQa GKS OKAftRNBY ¢K2 SyR dzLJ £ S
themselveg Music Ceordinator

e Greater respecfor their instruments and music

Looking after something precious has been a good learning curve forcthem
Headteacher

e Improved behaviour
The class is naughtier in normal class than in music legClass teacher
e Improved discipline
The kids are more disciplined in that lesson thaywhere else Music Ceordinator
e LYLINERGSR LldtteldéngeQ & OK 2 2 f
| feel excited when | know it is music day. | more want to come to sdhopil
e A more positive attitudeto learning (especially in boys)

The impact WO has had on the boys is partitytaarked they all go for iig
Headteacher
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e More focused and longer attentioispans during WO lessons

By Christmas they could clearly focus more in other lessons and that in my view is
linked to WQ Headteacher

e Longer intervals of concentration and teperseverance in WO lessons

Learning to concentrate for that amount of time transfers across to other musical
activities and outside of musicClass teacher

e A calming effect on the childrenespeciallythose with behaviouel needs

A child with ADHD is another world in musjét was a complete revelatiog
Headteacher

e Improved collaborative learnin@nd team work skills
hi KSNJ OKAf RNBYy (Sff dza 6KIG GKSe& 1y2é odzi
we were terrible when we startedPupll

e Increased K A f RMNPpjA€sst
That wassofun - Pupil

e Enhanced instrumentalearning

These kids have progressed quicker than some small groups in a nicéVarsia
Service Tutor

¢ In some pupils, their educational developmetiiad been accelerated by their involvemé
in WO

He is a very challenging boy, but the teacher has noticed a vast improvement in all
FNBF&a aAyO0S KS G221 2h 2yHeatltgagherKS g2 dzZ Ry Q

The impact on the schools and teachers included:

e Making music more valued ithe school

LGQ& NI AASR GKS LINPFAES 2F YdzTA @ 2SS NSO NBL
really proud of the musigHeadteacher

e Building musical resources in the school

There is much more music going on in schools now because W@hesources
availabk ¢ Headteacher

e A moresupportive learningenvironment

Arts and music have improveather activities have started to matter. The school
now wants to do more for our childrefParent

e A more holistic andounded curriculum

Ofsted noticed itvas gpingon2 S NBOSA QPGSR |y Whdziakl yRAY3IQ
Headteacher

e Improvingthe profile of the school

Parents are proud and they all turn up to concests get good press coverage
Headteacher

11



e Boostingrecruitment

Parents said it was something on the plus side that would make them want to send
their children to this schoglHeadteacher

e Greater parentaland family involvement
Music brings people together. It is as important as studygrent
e Encouragement foschools toform networks and collaborations with other schools

3 headteachersnet yesterday to talk about doing a congertii Q& | INBF G OKI
develop community profile and lingdHeadteacher

e More involvementin communityinitiatives

We performed at VicldRA | | F £ € X S yS@OSNI {ySse Al ¢2dz R
there and all sorts of people. It was brilliafupil

e Assisting shools in special measures to improve school profile and performance

We were Ofsteded last weekhey could see the improvement and | think music has
been important to that; Headteacher

e Assisted in schools to highlight their achievement
¢CKS LI NBydGa tSTia GKS O2yOSNI aleé&Ay3d K2g o
they were absolutely amazegxHeadteacher

e Enhanced generahusic education

96% of schools surveyed agreed or strongly agreed that WO had provided
instrumental education fiothose children who would otherwise not receive it
{OK22ftaQ { dzZNBSe

¢ In some schools, WO projectgere an important catalyst for change

WO assisted struggling schools by providing a catalyst for the schools to change
direction, turn around their performae and improve the profile and image of their
school¢ Anne Bamford

¢« New and enhanced perceptions of some pupils by their teachers

| took up the saxophone. | was lost and they (pupils) were the expddadteacher

Sustainability into the future

Initial teacher educationfor primary teachers does not adequately prepare teachers to feel
confident to teach music in the primary school. Despite the ambition ttass teachexrwould
receive considerable professional development by participating in WO lefisisrisas not occurred

to the extent that it was initially envisaged.

Concurrently, there is a shortage of WO music teachers, especially in contemporary guitar and
percussion and certain areas have more acute music teacher shortages than other areas.
Encouaging greater parity of training and pay and conditions acrossic service and continued
targeted recruitment and trainingpf WO music teachers, especially individuals from diverse
backgroundswould help to alleviate teacher shortages. Masiusic serices offer a period of
training and induction to new WO teachead many services made good use of the national
training programme offered by Trinity Guildhall aflde OperUniversity

12



Paired teaching

About 50% of theservices visited used paired (teartdaching in WO lessons. Despite being
considered as best practice in terms of professional learning, budget limitatimhdecisionsneans

GKFG LI ANBR (GSFOKAY3 sFa 0SO2YAy3d tSaa 02YY2y o
FaaAadil yiigner agpieach s IGwehcost way to support thasic servica Q G S OKS NE @

Funding concerns

While there aregenerally adequate resourcefor effective, high quality WO programmes, the
financial arrangements vary considerably from one area to the next Hrgued that funding
patterns are not always equitable and transparent. Despite the widespread view that WO
represented good value for money, there was a major concern about the affordability of the service
if the subsidies were removed or reduced.

Many of the teachers, tutors antleadteachersnterviewed expressed concern thdtdosts of WO
were transferred to parents it would adversely impact on the underpinning principles of a universal
offer with general inclusion and access.

There is considerableeoncern in schoolsmusic service and amongst parents about the
sustainability of the WO programme in terms of the ongoing financial commitment from
government. Proactive initiatives are being developed to increase the sustainability of music
provision inschools and for individual pupils on the back of WO projects, but not in all areas.

Strengthening primary and secondary schools links

Whilst it was recognised that the target of a 50% continuation rate was challenging, the general
consensugxpressed inhie survey and through the visits and interviews suggesststhere were
many complementary success indicators that were important. Concurrerinitions of

continuation andprogression differ from one setting to the next makexgrurate measurement of
progression ratedlifficult. In particular, better progression pathways of instrumental learning need
to be forged between primary and secondary schools

Recommendedireas forfurther development

1. Children and community involvement

1.1 While therehave been some examples of WO leading to greater parental and community
involvement, further development in this area would benefit the WO programme

1.2 Planning and programming of WO should be more open to input and decision making from
children

2. Qualty and sustainability

2.1 Partnership between the school and thetrusic serviceshould be strengthened through
more collaborative planning and shared delivery

2.2 More opportunities should be made available for the children to attend performances and
appreciate instrumental music linked to their active learning of the instrument

2.3 Clearer pathways for children in instrumental learning, especially between primary and
secondary school

2.4 The range and choice of musical styles/instruments covered inifNg@umental learning
should be broader

2.5 Continued financial and resource commitment to schools amic service is needed to
meet the rapid growth in demand for WO music provisions

13
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3. Teacher development

3.1
3.2

3.3
3.4

3.5

More attention to recruiting and trainig WO music teachers from diverse backgrounds
Continued practicdocused professional development for bathusic servicgeachers and
tutors and class teachers

More direct engagement and participation from some class teachers in the WO programme
Strategic targeting towards broader improvement in initial teacher education for class
teachers

Encouraging greater parity of training and pay and conditions aonasg service

14



Chapter One Introduction

The background to the research

In 2000, KS { SONBGFNE 2F {dFdS FT2N 9RdzOI GA2Yy FyR {1
LINAR Yl NBE aO0OK22fa ¢K2 gAaK (2 gAtt KIS GKS 2LII2N
2002, 6 local education authorities were invited by the then Departnfen Education and Skills

(DfES) to participate in pilot programmes to demonstrate how the specialist music instrumental

tuition could be developed to involve all pupils in Key Stal€S2) The policy that emerged became

ly26y a GKS WaARSSRAESLIBNI dzy A GAS

As members of the Federation of Music Services (FMS), local authardlig services throughout
England have, since 2007been engaged in the strategic development and delivery of what
subsequently became th@/ider Opportunities Programme in g at Key Stage Tweeferred to
from now on as WO).This programme, funded by the Department for Children, Schools and
Families (DCSF) through 8tandards Fund Music Gramiddresses the government aim that every
child should have the opportunity tearn to play a musical instment whilst at primary school.

LG A& AYyUiSYRSR (KFG 2h LINRP2SOla akKz2dZ R LINRJARS
preferably for a whole yearThe WO programme is usually based on large group or whole class
instrumental lessons, though sometimes WO projects have focussed exclusively on singing. WO
projects are commonly, but not always, run by specialist instrumental tutors, usually working
alongside class teacherklnderpinning the WO programme are two key gmment targets:

Nationally, by 2011, over 2 million pupils will have had the opportunity to learn a musical
instrument for free, for at least one yeat

By 2011, programmes will be in place that will resultéwery child having this opportunity during
their time in primary school.

In March 2009, e Engine Room, a research unit, based at the University of the Arts L{dddn
that specialises in impact assessments of programmes and progmissed on education and the
arts, was commissioned by the FM8d Awards for Young Musicians (AYM) and the DxC@®Bvide
objective evidence about the impact of the WO programsoethat aclear account of its effects and
achievements could be reportetd the key stakeholders involved, goaglality practice could be
highlighted and recommendations made for the future

* £3 million pounds was given to all local authorities in 2006 with an additional £23 million devolvédutissc
in 2007.

® This represents over 80% of the total Key Stage 2 school population.
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ResearclObjectives

The FMS set the followir@pjectivesfor the WO programme impact evaluation. The reseashbuld
seek to establish:

e The milestones of success for WO.

e The benefit and impacton pupia Q f A @S a I aldRpereycasaltifides aridiza A O
interests.

e Models and characteristics of good practice that can be adoptedusic servicesschools,
teachers and pupils.

e Evidence of the extent of facilitation of opportunities for widening pgsation.
e Evidence of the quality and value for money of the provisions.
e Professional development needs and opportunities.

e Whether there are operational synergies witthet music programmes, includirige
national singing initiativ&ing Up.

ResearctScopeand Methods

The researchwas conductedby Professor Anne Bamford, the Director, and Paul Glinkowski, the
Senior Researcher, diie¢ Engine Room dhe University of the Arts London (UAL)e&earch board

of senior professionals drawn from a rangeoofianisations with an interest in music education was
established to provide guidance, advice and feedback.bbaed met four times during the course

of the research. fie FMS provided ongoing logistical support, particularly during the fieldwork phase
of the research.

There is widespread acceptance of the value of qualitative data (such as the evidence of personal
G6SadAyY2yeovs a 2LILRaSR (2 Wprdzayilduridd ankl @é&asure® I G 0
to understand the impacts arising from edtional activity focussed on creativitA largely

gualitative research approach was therefore chosen for this stuthgre the findings are based on

the evidenceprovided directly through facéo-face interviews, focus groupsand observations

conducted wih individualsand groups who wer@atrticipating in, or who were affected by, the WO
programme. This qualitative data was complemented yb the online survey which eli@d

guantitative information from a much larger sample of the schools that had partedpiat WO.

® Sing Ugs a national singing programme for schools. The ai@in§ Upr & F2NJ WaAy3IAay3a G2 o8
SOSNE LINAYIFNE a0OK22f Q@ ¢ K SliorDoRePBuNgeafsS staiitingdn- 26807, x0ppokt G G SR
the programme.
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Themethodsused for data collection were

e Faceto-face interviews with pupils, class teachdisadteaches, school music coordinators,
specialist music tutors angusic servicenanagers.

e Observation of WO sessions and performances atchols’

e A series of eighfocus groupsvhich were invited to give feedback on their own experiences
and perceptions of the WO programme.

e An online survey that aleadeacheis and/or music coordinators at schools where the WO
programme was offered wern@vited to complete®

The field research was carried out in eight different local authority areas in England:

e Bolton e Newcastle
e Coventry e Oxfordshire
e Derbyshire e Sheffield

e Haringey e Somerset

The authorities choserepresentedthe broadrange of local authority aregsboth geographically

and demographicallyThey included shire county, large city and inner witisic serviceffom across

the length and breadth of the country. Thmusic servicesvithin the chosen authorities were at
different g¢ages of development and had different organisational characteristics modus
operandj which, as will later be discussed, influenced their delivery of the WO programme in their
area. In each of the eight local authority areas, the research team visideen six and eight KS2
schools. Through a matrix approach it was ensured that a diversity of types and situations of schools
were covered. Three different types of musical performance involving pupils who had participated in
WO projects were also attered and observed.

The research commenced in March 2009 and the data gathering was completed in September 2009.
In total, 56 schools were visited during the period*May to §" July 2009 and 328 people were
interviewed; a further 41 participated in focugroups™®

" Fifty six schools were visited in total, but at two schools where interviews were conducted it was not

possible to withess WO related activity on the day of the visit.

® Details of schols with WO programmes were provided by 123 Local Authority music services. No details
were receivedrom 7 other services and 1 servipeeferredthat their schools were not included as there had
been a local W@Questionnairea short time before. Howevethis service kindlprovided contact details of
headteachers who trialled and gave feedback on the survey before it went live to all schools.

° The breakdown of interviewees by stakeholder type is as follows: 156 KS2 pupils (interviewed in 36 small
groups); 36 class teachers and teaching assistants; 48 headteachers or other senior school managers; 21 school
YdzZaA O O22NRAYFG2NET pH ALISOAlItAAG YdzAAO (dzi2zNARXZ 2NJ
managers.

' The breakdown of focus groygarticipants was as follows: 5 parents and carers (Bolton); 10 heads of music

services (during FMS annual conference in Windsor); 5 headteachers (Sheffield); 9 headteachers and music
ASNBAOSEAQ aiGl FF 6bSsOFadt SOT wpimlonden. I OF RSYAOa | yR SEL
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The interviewees and focus group participants represented a range of stakeholder perspectives:

e KS2 pupils e class teachers and teaching assistants (TAS)
e parents and carers e headteachers and other senior managers in KS2 schools
e managers of music e specialist music tutors

school music coordinators

An internetbased survey was sent to all schools in England that hawOarogramme for KS2
pupils (N=6618) and of the surveys distributed there were 998 surveys fully completed and 356
partially compléed surveys. There were 384 surveys returned (where the email address did not
work). This gives an overall response rate of 21% (16% fully completed and 5% partially completed.
The survey was sent to all schools in local authorities participating inAt@eprogramme and
responses were received from across all parts of England.

Data analysis: the effect and impact trackingatnix (EITM)

There are a number of factors that have been identified through international research in arts
education (Bamford, 200&hat are consistently associated with high level impact. These can be
combined to form at? S T F Sitipict tagkiRgmatrixQBTM)whichhas beerused in this report to
organise theanalysis of the datady’ Y RAzO (i A @ ScWheteyrattert#an Being predetermined,
themes are allowedo emerge from the data is widely understood to offea suitable approach to
impact evaluation in the field of creative learninghe BTM approachallowed for an inductive
identification of speific impacts within ninecategories of more broadly defined types of impact.
While these filters provide a useful frame for viewing impact, they should not been seen in isolation,
as a series of linear categories, but as part of a complex web of intéoredatps In this report the
matrix method is used to reportripact on the pupilsteachers, schools andider systemsaffected

by the WO programmaender the following areas:

e Personal impactsuch as the development of confidence, aspiration, enjoymfemntand
happiness.

e Social impactsuch as the fostering or development of networks, collaborations,
partnerships and contact webs.

e Cultural impact such as changes prompted at an organisational level, changes in external
perceptions, changes in profile aimdluence.

e Educational impactsuch as nevnusicaknowledge musicalskills development, conceptual
development, professional education, education of the broader field or community.

e Ethical impactsuch as addressing social problems or minority issu@sidiences,
promoting changes in attitudes, or contributing to sustainability.

e Economic impagctsuch as value for money, changing spending patterns, income generation.

¢ Innovation impact such as talent development, the development of new pedagogic
techniques, processes or products and the instigation of debates or new discourse.
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e Catalytic impact such as flovon effects, changes in direction, transformations and

journeys.

¢ Negative loss impactlescribed things that had to be sacrificed, or else negative
consequences of some other kind that arose, as a consequence of WO programme. This
includes opportunity costs, talent loss, personal loss, unhappiness, loss of enjoyment, loss of
creativity.

The measurement of the effects of WO includl@n analysis of thempacts on the individuals
concerned, including pupils and staff at different stages of their educational and professional
learning;an analysis of the institutional impacinainly on schools and omusic servicg; and an
assessment of the impact of WO at a policy level, on pdiéselopment andmplementation and

best practice sharing. In addition to the above, our impact measurement analysis assesses the
degree to which the stated 2 @ S NJ/ Xirsyatdobjecties ofthe WO programme have been
achieved.

The analysialso considexd and commengéd on a range of other factors that have consistently been
found to have been significant indicators of the success of creative programmes within education,
such as: partneships formed; flexibility of organisational structures; shared and collaborative
planning; detailed reflection and evaluation practices; accessibility practices; utilisation of local
knowledge; opportunities for presentation or performance; levels of wding; and planning and
pathways for sustainability.

The aim of our analysis is to highlight salient, transferable and overarching themes, not to comment
on the success or otherwise of particular cases or specific schools, individuals, groups or
organigations. Actual quotations have been used, wherever possible, to evidence the conclusions
arrived at. These extended quotations and narratives allow for an authentic insight into all levels of
the implementation and delivery of WO projects and present assrsection of the views of
stakeholders. Where contradictions of evidence occur, these embedded anomalies are highlighted
and the range of opinion is fully represented.
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Chapter 2 World Benchmarking

2.1 Introduction

For the positive impacts of artsducation to become apparent, children must experience high

quality arts education. The results from the global study of arts education suggest that in around %

2F +ff AyadlryOS 2F IINIa SRdOIFIGA2Yy > (KSicdpdz € Ade
creative developmenit. This chapter outlines the basic components that together form high quality

music education programmes.

2.2\World standards: Defining the alpha of quality arts education

Art education- like health- is not a monecausal pkenomenon but one which hinges on many
variables pointing in the same directianRelated to musiceducation, we know that quality
programmes have a number of measurable characteristics in common, such as inclusion of
partnerships, performances and approashe learning but equally they depend on attitudes of risk
taking, collaboration, sharing and other abstract constructs. These together form the baselize

that needs to be considered prior to the measurement of impact.

2.3 Thenature of quality

'‘Qudity’ here is being defined as thoseusicprovisions that are of recognised high value and worth

in terms of the skis, attitudes and performancengenderedin the case of musieducation, quality

is considered to exist as something that may include achievements (i.e. quality outputs), but goes
beyond this to consider learning journeys, pathways, partnerships and recognition.

Thesegenericquality indicators are:

e Active partnersips between schools and arts organizations and between teachers, artists
and the community

e Shared responsibility for planning, implementation and assessment and evaluation

e Opportunities for public performancexhibition and/or presentation

e A combination 6development within the specific art forms (education in music) with artistic
and creative approaches to learning (education through music)

e Provision for critical reflection, problem solving and risk taking

e Emphasis on collaboration

e Flexible school struates and permeable boundaries between schools and the community

e Accessibility to all children

e 5SGFAESR &GN GS3IASA FT2N FaaSaaiAy3a |yR NBLREZN
development

e Ongoing professional learning for teachers, artists and timercanity

1 Bamford, A (2006yhe Wow Factor: Global research compendium on the impact of arts in edugatiok. Y | y yicBen.a /&
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2.4 Aims

U Thereisa diversity of espouse@dms that are enactedn the classroom

U There is a difference of opinions & whether WO is aimed at instrument learning or
whether WO is aimed at learningusicthrough the instrument

While the stated aims of the WO programme are quite clear, in practice these are interpreted in a
number of ways. The focus groups and field research revealed quite different opinidostiaes
purpose and intent of the programm#&Vhile there was a broadange of views on the continuum of
aims, & one end, some music teachers were very clear that their purpose was to teach the children

GKS AYyadNHzYSyld YR SyadNBE G§SOKyAOlFt O02YLISGSyOS

f SA3a2yaQd hy éaKsw tdiksBumeniS(ghR Yoice} dskalmost incidental, with the
main focus being on exposyrenjoyment and participatiomAs one quote from an official within the
YEGAZ2Y Il Y dZEharéare I50 Bdysof wotkitgRbécause there are IB0sicservice and
they are all differently fundedDifference is &ry deeply roated indeeds

As can be seen from Figure 2.4.1, intrinsic goals seem to be the most imp(taotrding to the
survey respondents)especially creativity, whole child developmengrgonal impacts, and the
experience of music. Musical skill and knowledge were rated less highly while least important
seemed to be more utilitariamatterssuch as literacy and numeracy development.

Figure 2.4.X The importance of various aims for WO rsig in KS2

Literacy goals e.g. improved test scor
Numeracy goals e.g. improved test scor
Cultural e.g. English culture, heritage, multicultu
Musical knowledge developmen

Social e.g. cooperation, collaboratic

Musical skill development

Intrinsic value of music

Creativity development

Whole child development

Personal e.g. enjoyment, self esteem, confider
Experience of music

1 15 2 25 3 35 4 45 5
Average Importance (1 least important; 5 most important

N=969

There were those people who believed WO wadsication inthe instrument (or voice) while others
felt it was definitely musicaéducation throughthe instrument or voice, as these quotes from key
stakelolders andexpertsfocus groupsuggest:

That is one of the problems that we all have going across the coinimer Opshave grown

dzLJ Ay RAFFSNBY(G gl eaod 2SS | f fthelCyRpoogranfme bud L G Q&
L GKAY]l GKFd GKS 5/ {C Aawiddlp® AiQo¢c KSR diiNS ad
NEf dzOG Il yd G2 FOGdz2tfte SadroftAiakK AdGa F &ALANI GA;
I @8SEFNX y2¢ 2h A& Y dzQHanitruthantiNdadhiag. The/lsa thd y 3 Y dz
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instrumentisi KS YSRAdzY odzi A0Qa y20 @2dz {y26dPdd AdQ
work. We do have a model that does take us someway there

TheWider Opdesson is probably tght where a third would beor-instrumental in some
glred ¢KSe LINRPolofeée R2y Qi dz&aS GKS AyaildNHzySyido

With an hour you play 25% of the time. | had to wait 5 weeks for the instruments and they
gSNE (GKS o0Said p 6SS1aod LQY y2G GSFOKAy3I OKAC
L Ghére.

52 ¢S 1y26 o6KIOG ¢S 46l yd FNRY YdzaAO SRdzOlF GAZ2Y
R2d® L GKAY]l L KFE@S a2YS ARSIF® 2SS g2dz RyQid o685
etc. We have a constant battle about what and why and what it is we teaachieve. | was
disappointed whermsomething called vocal Wider Opame out | thought the national

curriculum was supposed to give the children the opportunity to sing.

This difference of opinion caused some tension within the management of thegmmge, but in
practice it could merely indicate the manner in which the local level providers adapted the
programme to their own values and the needs of the community. The following is a summary of the
aims espoused by the practitioners:

¢ Refining and devefing music in the schools

e Have an opportunity to play an instrument

e Educating the whole child

e Giving children the chance to shine through the music programme

e Music is for everybody and can be part of their lives

e Providing that opportunity for childrerwho would not have thechance to learn an
instrument

A focus group of experts was also asked to nominate the aims of WO and they too differed on the
nature of these:

e Teachig music through the instrument

e L { Qd&utely doiit€aching instruments

e Oneofmypt¥S O2yOSN¥ya Aa GKFG e2dz g2y Qi 3ISG GKS
music service

e Every child at primary school should have the opportunity to learn an instrundeptedge
by the government to enable every chiliih havea wider understanding of msic

e The principles which are access, integration, inclusiomgpesation. | hink they are strong
principles

e Getting good music tedning going in primary schools

e LT AGQa Fo2dzi GSIFOKAYy3a YdzaAO AG KFa G2 o06S
has tocome into it

e Best practice is small instruments, and also the history and pedagogy going Backii KS T nQa
about how to do it

e What it means to be a musician. If we lose this apaity it will be lost forever

e LGQA | 02dzi I OOS & aa ntusicRl experiéh&eyaipysHive lexpadiéhéestariing
with children also the cultural access hagercussion across the community

e An instrument can enhance their esqgence taught in the right way

e Partnerships are very important and valuable

e A more soplsticated relationship with music
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e [tQ part of the agenda that every child matters. And giving the child tip@pnity to play
an instrument

e Engagement in an inspirational musical experience \&fider Opsshould be part of their
musical exprience

SomepractiionS NE RAR y20 A1 BILIF KIS dzyli A i &S thie tdck MiEglkitySINI h
focus fromthe instrument and the musical aims of the prbgr YSY a2 S R2y Qi fA1S
hLladge G158 GKS WESENYAY3 +y AyaildNdHzySyiQ 2dzi 27F

hiKSNa FStd GKIFIG GKS TAyYa 2F GKS LINPZINIYYS &SN
neglected. We have turned into an adidzf G dzNJ £ O2 dzy (i NB d ¢

The contrast between these aims was exemplified in this comment from a dobaditeacher

Which is nore important?Wider Opsor the individual? Natural talernt we prefer to fund
individuals. (In WO) there may be children in there that will never be brilliant at music. Waste
is the wrong word. BulVider Opss more important because there were chances to learn an
instrument. If | have to pay faWider Opg (G KSy L R2y Qi 1y26®

Betweenmusicservices there were also differences in the connection between the aims of WO and

the aims of the broader music educatian the school. In somgchools the WO programme served

as a proxy for curriculum music while in other examples, WO was quite separate and additional to

the general music curriculum in the school. At other times, the locaicservicemight also provid

additional services to the school, including delivery of sonmm all - of the music curriculum,
FRRAGAZYIE LINARGIFGS 2NJ avlff 3INRdzZ) OflaasSe yR O
music servicéeachesthe music curriculum and schoBlK 2 A NJb £

Other schools have continued the WO programme, but appear to be less clear about the aims of the
LIN2EINF YYSY a2S KIFE@GS 62dAKG Ayaz2 | aSO2yR &SI NJ
RSOA&A2Y® 2SS KI@S G2 GF1S 6KFEd GKS YdzAAO aoOKz22f

Also expressed by some schools was a sense that the WO programme might be meeting an aim that
Ad Y2NB ONRBIFRfe& YAdaaiy3oRtyl SR@rphagisgtieSoisol oa S NIDA Y
numeracy and literacy and standards testing:

We neglectthetyf 34 Ay &0K22f GKI 0 R2yYdbhavkio igi8haidSaida 2
against the aggressive blanket of maths and Eng{lskadteacher

The SATS have a negative effect on music and the arts. We have just been flogging the
children. There is megative effect on everyondd¢adteacher

For other schools, the WO programme led to the generation of additional musical activities that
extended beyond the initial stated aims of the WO programme, but directly or indirectly emerged
from this offer:

oMusic has not been our priorityNow we want to put lots more into the arts. Broaden it out
I 0AO® 2SS y2¢6 NUzy YdzaAO Of dzoad SOSNE f dzy OKUG A Y

Of the schools surveyed (n=971), 81% had been involved with the WO programme for bétteeen

3 years. Only 9% of schools had been involved for 12 months or less, and similar percent (10%) of
schools had been involved in WO for 4 or more ye@rdy slightly more than one quarte2§%) of

survey responders described their sch@{$2 curricuim as being strongly focussed on the arts,
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while 65% described it as moderately focussed on the arts. Only 9% of the responders described
their curriculum as not focussed on the arts.

Figure 2.4.2 indicates that Year Four and Year Five were the mostapagel group to select to
participate in a WO programmeStrings, woodwind and singing were generally popular at all age
levels, with brass and percussion also being popular. Interestingly, guitar, keyboards and music
technology that were mospopularinstrument choice amongghe children interviewedout were

the least likely to behe WO instrument taughat allagelevels.

Figure 2.4.2 Which year groups participated in the WO in Music programme
and in which activities they participate

B Strings® Woodwind = Brassm Percussions Singingm Music Technologys Keyboard/Pianom Guitar

Other
Year 6
Year 5
Year 4

Year 3

0 200 400 600 800 1000 1200

N=998(Numler of survey responses receivedB categories are not mutually exclusive so a single
respondent can have multiple instruments and multiple year level WO groups).

2.5 Finance

U The financial arrangements varmgonsiderably from one area to the next; ormausic service
to the next; and, one school to the next.

U Itis argued that funding patterns are natlways equitable and transparent.

The financial arrangements for WO vary considerably from one area to the next. Given this wide
range of possible options, it is difficult to make a summary of the approaches adopted.

The finance arrangements range from being 100% funded throughmtlsécservices and free to the
LJdzLJAf & yR aoOkKz22ftaz (2 o0SAy3a FdzyRSR ltYyYz2ald wmnm:
MUSIC Servics.

In principle,policy guidance states that WO shoulldvaysbe free to the children, but once again in
practice, this can vary from being completely free, through to a voluntary contribution, and through
to a partial payment.

The cost varies considerably from one service to the next, but aligned to this variatiostjrthere
is frequently considerable variation in what the school receives for its contribution:

Grhemusic servicalso runs after school ensembles and fun days (one each teorghestras,
SyaSyvyof Saodg

e The WO programme received can range fromdialss to small group tuition
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¢ It may have one, two or more music teachers and/or assistants
e It may include free instruments or the school may have to buy or hire the instruments
e The pupils may get 40 minutes or up to 2 hours

The majority (75%) of schoolave betweenl5 and34 pupils per visiting music tutor in a WO
sessionAs can be seen in Figure 2.5.1, a small but significant percent of schools have more than 40
pupils per tutor in a session.

Figure 2.5.% The average number of pupils per visitingusic tutor in a WO
session

40 or more
35-39
30-34

Avg. students 2529 30%
per visiting 20-24
music tutor 15-19
10-14

5-9

Less than 5

0% 5% 10% 15% 20% 25% 30% 35%

Schools

N= 979

Note: Total adds to more than 10Q%@e to statistical rounding

Figure 2525 dzN> G A2y a 2F a0K22ftaQ 2h LINRPINIY

B Halfaterm (or
equivalent)
2%

B Oneterm
11%

E Two terms
6%

N=976
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Figure 2.5.3 Average time per week, over the year as a whole, a pupil
spends in WO music

More than 100 minutes
76-100 minutes

61-75 minutes

TIME 46-60 minutes
31-45 minutes

16-30 minutes

Less than 15 minutes

0% 10% 20% 30% 40% 50% 60%

SCHOOLS

N= 977

As can be seen from tables 2.5.2 and 2.5.3, the majority of schools have betw&&mibutes per

week across the schodl S| NE a2 GKAA& O2dZ R 6S O2yaARSNBR (2
but as can also be seen by the graphs, considerablatiaar exists across all the possibiliti&gith

all these combinations and variables possible, it is only realistic to present some examples by way of
an indicative sketch of the financial arrangements in place. The range of the cost is shown in just the
following few examples from schools amdisic servics:

Out of the school budget we spend@®& per year for musical commitment.

33 schools out of 52 have brought into the process and are involved. The financial split is
between the government and beter schools. A local charity pays for instrument hire each
year (£1000). It costs £000 per class per year. It will be,Z30 next year (and because of

the increase, 2 schools have withdrawn).

Any child on income support is entitled to free provigmoviding they remain eligible).
Anybody doing GCSE and A levelsfge¢ support to continue music.

The cost per year is £00, for lessons twice a week (or, @20 per class per yeaihere are
foundations we can apply tdor help (with the cost of mmsic lessons) such as the
C2dzy RIGA2y® . dzi ¢S ySSR (2 O0AR SOSNE &SI N
fantastic timec where does that leave year 5.

As a school we have made a financial commitngecintinue in strings. We are keen for it to

be whole class. That would be about 30 per year for two classes. We are considering
asking parents for a contributiona voluntary contribution.

£3,546 per year cost of widening ops but the schools pay just £500 per school.

Each school makes £3,000ntribution from the school funds.
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Wel a1 Fa& Naylil &8 O2 y (i Nadtodfainies])épay Bvdziet ad wdilitonab
£1,200 from production receipts.

In a small rural school, a schd@ad teachelis happily learning to play a brass instrument
alongside the pupils in Wider OpsOf | &4 & ® L 221 F2NBFNR (2 Al
£1000 fortheyeacd Y2y Seé ¢St f aLISyidé o

Generally, though, the overwhelming view was that the WO programmeeaffgood value for
money, as these comments suggest:

Even if money is tight you have to look at value for money. Value for ngdraeybelieve the
level of funding means WO is fantastic value for money.

Wider Opss better value for money than a dancer for one week.

Figure 2.5.4 Access to additional Figure 2.5.5 If Yes, is there a
individual or small group instrumental or subsidy to the charges to
vocal tuition in sclool, for which a charge parents fram any of the

Is made following?

N=986 N=590

4 A& SOARSYOSR AY CAIdz2NBE HDPpdnI 71 pir 20805 KNI 2 2
support the WO programme. In this way it could be argued that the WO initiative leads to
considerable leverage of additional musical activity that may mattef the WO funding were to be

removed. Of the schools having additional programnmessic service are directly contributing to

48% of that additional activity, but significantly, the school budget is also being used in 40% of cases
(Figure 2.5.5).

A minority of schools (presumably a subset of the 40% adding money to music from the @éhool
budge)F St & GKS O2ad G2 &OK?22 ted to bd frée hére B KAAMKRT dTa/didh
dzy At pnQadé . dzi Yzad 27T &dKdls B evedpgiddtS gay asmalSt G G
amount meant that the programme was valued more:

| think it is always important to charge at least something so that schools value it.
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| went to charities to get funding for some poor children to continue music.

Everything here needs to be as cheap as possible. But it is not always money but the attitude
of the parents.

It is worthwhile noting though, that this diversity of possible financial arrangements has caused
some consternation within the WO community:

@i A& y20 F FFHANI 2N 2LISy aeaidsSyoé

There is questioning of whether the financing of WO has been equitable with some services
aSSYAy3dte NBOSAGAY3I YdzOK Y2NB (KIy 20KSNAR® ! f a2
provide better pay and conditions for teaching staff, leading to a tadeain of staff from the poorer

services.

Thismusic serviceés the fifth worst funded in the country. The Standards Fund is not evenly
distributed. For example, there is a big difference in the funding betXesTd YAs a result,

S OF y Qi mangént @mdct and_af olir music teachers are paid only on an hourly
contract.

¢CKS aeadsSy Aa FyaGAldzad SR FyR dzyFFANXP {IYS LJ
parity between areas. | can be doing the same job and if | get & RBast Graduate

Catificate in Education)l earn 15K more peryeal. 02 YS FTNRBY | NBIFf 42 NI
qualification to my name. Qualification is not relevant. There is a 5 tier structure (2 not

jdzt t ATFASR®PO L R2y & K$ O8I y EiRiGMEDEEIScathiblg 10 t D/
years. | had an Ofsted as outstanding. | was observed again as outstanding. okin

Servicehas treated me well. What my beef is with the national system. There is a course
2FFSNBR Ay ! Yof SAARS @RS 3IbB@ONZAWING A exkl@ant Sy (0 d¢
going straight to Music College. | have been around the world and played at the highest

f S@St® L aK2dZ R 06S FofS G2 32 GKNRdIA&AKitl Y2RS
of paperg but | can do the job and | anstt OKAy 3 ¢St f o LclRawl KI @S
performance diploma.

Some headteacherswere also confused by the funding and unsure of what their budgetary
commitments to the programme were for each year.

On the positive side, it could be argued that tt#ferent financial arrangements enabled some

services to be more responsive and to design programmes in a flexible manner to meet the needs

and budgets of individual schools. There was anecdotal evidence tgesuthat even within a

service some schoolsmight receive more favourable funding because their interest in the
programme or pupil need was greater. Also it would appear that some discretionary funding could

be allocated where a particular pocket of talent or interest had emerged. There was also@iof

schools effectively working across several programmes incluglingUp, Musical Futuregas a

progression pathway)Creative Partnershipsnd Find Your TalentAdditionally, some schools were

able to access local funds available through spedilPpdA & A2y a s F2dzy Rl @WARya |y
and supplement the WO programme.

2.6 Progression

U Definitions of progression differfrom one setting to the next making accurate
measurement of progression rates difficult
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U There is a general consensus view that thentinuation rate of 50% continuing irdg the
second year is challengingspeciallyin areas of greater deprivation

U In qualitative interviews, a smaller but significant number of pupils reported that they did
not like music if it moved frombeing whole class to small group or individydgéeling that
it suddenly became too serious or pressured

U Better progression pathwaysf instrumental learning need to be forged between primary
and secondary schools

The question b continuation andprogression is a complex one, aHike finance the views of

schools andnusic service on wha constitutes progression vamgonsiderably The initial intention

wasthath £ £ LJdzZLJAf & 62dzZ R 06S o6t S (2 eWlddci8e iftheyvish y T2 NI
G2 O2yGAydzS G2 € SINY | YdziA50% bf childyeavduNIENOGSY 1 @ Q L {
continue to learn a musical instrument should express a desire to continue after the completion

of one year of WO instructiorSone schools have made a strategiongterm commitment to

ongoing instrumental music and have supplemented the WO budget with considerable funds from

the school budget to ensure some universal instrumental learning continuity, especially in the
primary yearsas the following examples demonstrate:

Year three learn recorder and will continue on next year.m&c servicdnas a menu of
offers and instruments come from theusic service

We have a long term plan to have a band. We are working with the aaijogwhool.

| worry about sustainability over the year, but we have a vision forwa&do go on into the
aSO02yR @S8SINJ G2 |y aSyKIFIYyOSR YdzAA Ol f ¢BewLISNA Sy
ways to work in the future. Quality is really important.

We (from the school budget) have put a lot of investment into music. We have bought ethnic
instruments (spent several £100s). There are class sets of instruments plus a music room.

We would have done the creative curriculum anyway. Music is often a ihimothe lesson.

Music is on the school improvement plan.

Other schools have opted ndb O2 Yy G Ay dzS GAGK | WdzyAGSNREFIEQ Ayal
children with a talent or interest are able to continue, as typified in these examples:

Recorders andlarinets are offered to year five. The school pays in year six for the ones
(children) who show a slight talent to progress.

In someschools, there is a sense of low level of support from the parents and children for the offer
to continue. It is difficult to determine if the low levef interest is theresult of a lack of interest
from the school or whether the lack of interest fromet school is a result of low levels of interest
from parents and the pupils.

The instruments are not taken home. In our school there are no private lessons.

We do not send instruments home.
Particularschools felt that it was other strategies and offers in the school that were more conducive
to continuation and that these were not directly connected with WO. This poses a measurement
challenge, as quantitative figures may suggest these ongoing musfiences were in some way

the result of the WO programme, whereas qualitative interviews suggest that this is not always the
case.
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90% of class are in choir, but this was nothing to do Witler Ops

Other schools have opted f@rogression models thigavour informal provisions. These are harder

G2 002dzyd FT2NJ Ia GKSe YlIeée y2i o0SmudSadacslBER a o
could be considered as the school and pupils makingrayoing commitment to develoan interest

in music.

Chldren do talent show at lunchtime. We find the lunchtime clubs tend to continue more and
are a betterway (than WO) to catch the children.

Very few children in our school learn an instrument. There are 6 children (in Year 6) learning
drumming; 3 childrefearning guitar. One child in the school is learning guitar outside
dA0K22ft® ¢KS OKAf RNBY &aidl NI SR ums anBduitdrs a3 I NE «
70% of yeab children are in choir.

Both schools andhusic service expressed the view that the gosedwish to continuerate of 50%
was challengingespecially in areas where there hast been a preexisting cultureof learning a
musical instrument. The view in these areas iattWO has been successful, butven given this
success they doubtthat there will be adequate community support to make a large scale difference
in terms of musical progression.

L R2y Qi ( Kakeyfdally helpiRgtiNeIcdntirddation rate. It is still about the same 3 or
4 continuing.

| am concerned about progréss and transition. This can be a barrier. We have good
instruments. We feesupported by themusic serviceBut individual lessons are still very
expensive. It has been a huge success really.

We are trying to roll it out to all schools but in a lot ofi@als there is nothing going on
(Music service)

Only around 12% go into the second year, even though this has been incentivised with
continuation funding so it only costs £600 per year per dcfidasic service

Figure 2.6.1 indicates that while there are a large numbescbbols who stated they did not know
what percentage of children wished to continue learning an instrumém, general level of
expressions of interest to continue are much lower than the 508gnession rateas an aspiration of
the WO policy.This may in part be because the views of schools mudic service on what
constitutes progression vary considerably. The survey indicates thabra realistic continuation
rate would be between 1:30% lased on current predictions.
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Figure 2.6.% Percentage of KS2 children who express an interest in
continuing to learn an instrument beyond the first year of WO

Don't know
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The survey further indicates that in those schools that responded only 21% of sahbi@ged more
than 50% actual continuatiorate, compared to 79%otF OKA S@Ay 3 (KS WY2NB (K| y
rate.

Figure 2.6.2 Approximatepercentage of KS2 childremho actually continue
beyond the first year
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There are a few significant points to note in these figures. Firatiyal take-up was in all cases
lower than predicted. Secondly, in 37% of schools (over a third of all schools)dakées were less
than 10% of children, with 5% of schools reportmyg takeup at all. More research needs to be
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conducted in the third of schools with very low takp rates as the overall sustainability of the
programme would be difficult to maintain with more than one third of schools having less than 10%
take-up. Whik this research has highlighted a number of factors (see Figure 2.6.3) that influence
progression (including relevance, enjoyment, quality and cost) a more detailed analysis of this with
remediation would be needed if the 50% progression target was teaehed.

Figure 2.6.3 Main reasons why pupils may wish not to continue

Other

They want to change to another instrument that is
not offered

Charges have been introduced 44%

They have enjoyed it, but wish to do other things 46%

They have not enjoyed it 8%

0% 10% 20% 30% 40% 50%

N=998

Note: Total adds to more than 100% as respondents can choose multiple options

Figure 2.6.3 highlights that the major factors influencing -gontinuation are overwhelmirlyg the
personal preference (choice) of the pupils and the introduction of charges. Once again, more detalil
needs to be gained about why pupils who enjoyed the experience do not want to continue.
Indications from the interviewtend to suggest that pupil§compaatively) tend to enjoy music
compared to other irschool activities, but do not rate music as highlynpared to other outof-

school activities (such as sport), $f continuation occurs in owtf-school time this could in some

way account for this dropff. Also pupils complained about a lack of choice and pupil involvement in
decision making within music and this could also explain the figures in, 26tBe pupils enjoyed

the WO music experience but did not feel any sense of ownership of the exper{especially in
terms of choice of instrument and choice of music).

A statistic of concern is the almost one fifth (18%) of pupils who have not enjoyed the experience
and the 13%of pupilswho may or may not have enjoyed the WO experience they hadwish they
could have done a different instrument. Clearly cost factors are very important too.

Ensuring that the progression from wikoklass to smaller group folleen music lessons and
opportunitiesis phased, not a seismic jump.

In my first year doinVO | did very little formal notation. They were playing lots of funky
tunes. That was great fun for them, but the problem | found was that when they went on to

aYlFft IANRdAzLI GdzA A2y Al adlFNISR G2tcheS&wd NBI f €
|.
KIyRTdzA R2yQd ¥FdA f& 3ISG AGZ eolts, minikhs quéderd 2 NJ G @
SO a2 Al 62yQi 02YS | & | ncétpratéd insak®y @dy. | y SE

MYAY&ad ¢KAZ &SI N ¢S Q0S dongiyb§ eadaddrb$ noe Ramesi A 2 y

do it all in one gol try to introduce pitch and notation together and as a group they are
happy to sing note names from notatigiMusic serviceutor)
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It is important that there is an intermediate step between WO and noinstfumental
teaching; otherwise the change of gear from whole group to small group can be a bit
dramatic for WO kidgMusic service tutor)

An important issue is the provision of musical progression pathways between the primary and
secondary school. Thwas an area of concern expressed by both the schools anuibki service
staff interviewed.

To give children from poorer backgrounds the opportunity. There are real hidderg digms

Jessica ditlvider OpsShe had brass lessons then | took her Blutas per week for an extra

classc | got her through grade two. She comesdtd YR 2y O0S | gS@83QFFYR aKk
got her for life now. There is not a provision in some of the secondary schools. We are trying

to break down the boundaries e.g. jopoonerts ¢ impress on the music school hegsishool

heads of musicihe calibre of the children. We should have a year seven compulsory band.

That is the US system.

The secondary school is all brand new and equipped for music. The head will buyniéxt for
year and 8 will have the support from home. It would be really good if they could continue.

| am not sure if the middle school does any instruments. (Primary school)

¢tKS aSO2yRINE YdzaAO (SIFOKSNBER R2yQli TIsMas (K2aA
place myself in secondary schools. Children recognise me as their music teacher. But it is
hard. Thehead teachehas taken music off the timetable in Year 7.

There are a few examples of primary schools actively working with secondary schasisut@
there is some continuity:

The secondary school music teacher comes and works in the (primary) school. We are getting
the children prepared for secondary school (music).

Secondary school teachers could not believe skills and are actually aitlittlerbbed about

it! A lot will continue playing in the swing band and orchestra (at secondary school).

In a minority of cases, the profile that music had gained within the school since the introduction of
WO was felt to have a significant positive impawctthe uptake of small group instrumental tuition.

For next year we have 30 kids paying for guitar lessons and 10 on piano and 5 on violin. In a
Y{H 2F ¢n LddzZAta GKIGQa I KAIK LISNOSyidl 3ISo
lessons. | think the take up now is to do with the higher profile thaierhas in the school.

(Class teacher)

We had just a scattering of instrument learners before, but not many. WO has really
encouraged instrument take up. Since WO started, of the first cohorcofders, siof
those children (in year 6) now learn drurfy Kiree learn guitar in schoogine learns guitar
outside. 70% of first WO class are now inc¢heir so there is definitely ampact on music in
school(Headteacher

Before, we had very, very small nurmbéearning instruments out of school; it had dwindled
so that our orchestra was unworkable. This has helped to revital{®éusic coordinator)
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Even if continuance rates in instrumental learning were not yet necessarily high, there was often
evidence da positve shift in attitude amongst thechool population to music education.

¢CKSNBQa | f20 2F &a20AFf RSLINARGIGA2Yy Ay GKS
FO0Saa (GKS LISNALIGSGAO 2LNA2y GKS Ofuehy OS G2
greater take up of paid for lessons, but we have seen a much greater enthusiasm for music as

a subject(Music coordinator)

In some cases positive kneok effects for music in the secondary schools that were being fed by
WO primary schools was beging to been seen.

WO has ld to greater take up in the high schools that we feed. They are going in with that
basis of experience and that impacts on their take up of peri lessons and of GCSE and A level
take up. Because other children have seen th@nds performing they have started to

express an interest in learning instruments. The percentage has increased enormously since
WO started (Music servicéutor)

In some of the most deprived areas, it is difficult to track progression because thenigis lavel of
transience and mobility among families.

Progression is hard to track. There is huge pupil mobility (30% mobility every year).

Progression is very hard to track. There is a lot of transience here. The chances are that of the
24 pupils youee now, by year 6 a third will leave. | can show you individual cases.

For other schools anohusic servicg, the issue of continuatiowas directly related to the likelihood
¢ or not ¢ of ongoing financial support for the programme to continue.

TheFdzi dzZNBX ¢KI G4Q& F 0A3 1jdzSaidA 2y Xo0maNeBSy 1t & ¢
The true cost £600 per year per class. Each year the money is getting more and more
diluted. Either we need more money centrally or more money in the local authority.

52y Qi at2L) Ade 2SS ySSR 02 O2yaz2fARIFGS IyR 1S

[ 2y GAydz- GA2y X L GKAYyl AG éla | Fdzy RAYy 3 A &a dzS
teach it ourselves.

Yet in other cases, money was not the problem, but rathesré was a lack of demand for
progressioror continuation

Only 1 child will follow on for next year.
LGQa | diivduld noKdarNd@n. | was excited and then it was so hard. (Pupil)

The hardest thing is to get the children to contiruéhe childen simply do not have the
resiliencel KS LISNBSOSNI yOSd® ¢KS Y2RStfAy3a O0FNRBY K2

There is about a 20 30% take up in the second year but there is a need for the school staff
to push it, but it is left to the tutor. The numbers have gralyudvindled in the school.

34



Some schools felt that parents and the community could pay for instrumental music lessons but fail
G2 aSS GUKS @lftdzS 2F (KSaS IyR a2 UGKSNBT2NBE gAff

The majority of familiesould pay but a numbewould notdo it.

A minority of schools were critical of the lack of progression inherent in the provision provided by
the music service The argument was that staff shortages of particular instrumental teachers or
WHAYSOl o6f A gtihat bfterd sit®disQvery 818 rather than asked; what instrument the
children could learn and that often there was not a continuation of one instrument from one year to
the next.

2SS OFlyQU lftglea R2 GKS al YS A yashiyeéatayt&yisiof @ L G
teachers, what thenusic serviceends us.

One of the major concerns raisdty parents andcheadteacherswas that the programme lacked
sustainability and so could falsely build interest and expectations that could not in the futunetoe

CKSNBE gl a O2yOSNYy GKIFIG GKS LINBINIYYS g2dAZ R oS
reached and all the investment to date would not result in long term change. This issue was
SEIFIOSNbIFGSR o6& o6KIFG o1 & LISNDSA @idke widely bell belief | O 2
that often the success of a WO programme was dependent on the enthusiasm and passion of a
GAAIYAFAOFIYG LISNE2YE FYR AT GKA&A LISNE2Yy S| @Sa
quality.

Overwhelmingly thoughschools acknowledged the benefits of the programme and in the majority
of cases, wished WO to continue. In particular, it was emphasised that the appropriate resources
should exist to promote continuation through into secondary school. The main pracmsdsi
identified as inhibiting continuation included pugihoice, availability of staff and cost.
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Chapter 3Responses to quality

3.1 Introductiong Overall statements about quality

U  The WOmusic programme is generallyf high international standard

U  The WO music programme receives widesprepdsitive support from pupils, parents,
teachers,headteachersand local authorities

U There are generally adequate resources for effective, high quality WO programmes

In a general sense, the quality of the WO programme meets the international benchmarks of being
high quality. The programmes are very popular with schools, pupilstadnusic teaching staff.
While it was not the purpose of this report to conduct a detdibinalysis of the quality of teaching
and learning in the WO context, the lessons observed were generally well prepared, engaging and
relevant. Children appeared genuinely happy in most of the lessons and effective lessons were

characterised by innovativeedagogy and interesting approaches as the following two vignettes of

WwoSaild LINI OGAOSQ SEIFYLX Sa AYyRAOFGSY

Vignette 3.1.1 The 50 pence challenge

¢tKS OKAfRNBY |NB SEOAGSRt& GF1Ay3 LINI AY
correctly without mistakes will get 50p. The children are confident in their playing and happy
SEOAGSR® ¢KS& IINB SyiGKdAAIFIaGAO G2 LttLe |y
class teacher is active in the lessomot playing but actively @éding support. The children clg
enthusiastically. The children are visibly proud of their efforts. Learning is through imitatio
repetition with embedded aural learning. The class teacher is helping coach children exper
difficulties. Musical ntation is displayed on the electronic white board but the children are prima
learning by ear and imitation. Musical terminology and theory is being introduced as the leg
progressing. The lesson is predominantly active playing with a good miiyafg of existing piece
FYR GKS OKAfRNBY ONBFiGAy3a GKSANI 26y LIASOS
The design of the tasks means that all levels of children are being catered for. Childr
encouraged to be creative. There &84 pupils in the group with 2 adults (the music teacher and
class teacher). Children all do free experimentation. Throughout the lesson there is good
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positive reinforcement. Children are laughing and very happy. The teacher is laughing too.

Vignette 3.1.2 The class is a special educational needs group

The music teacher is encouraging all children to join in. He is quickly moving from one activity
YSEG® ¢KS OKAfRNBY SalLiSOrAlftfe fA1S aai OB
participate for the microphone (singing and sound making). The microphone is very sensitive
OKAfR gAGK2dzl tFy3dza 3S YI1Sa y2xAaSad ¢KS Y
The children make body rhythms with clear joy. The les& multisensory with total body
involvement. The percuda A 2y A& TFT2f{f{aBBREOCBYRKSE{ i & O K
choose instruments and use free space around the room. The class teacher joins in. The pl
able to make rhythmic, repégatterns and follow fast and slow rhythms. Throughout the les
there is the development and reinforcement of musical language including naming instrun
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Children were asked to comment on their perceptions of the quality ol lessons they receive
The majority rated the music lessons as being in the three things in the week at school. The
comments were largely positive towards the music lessons as this small sample of quotes suggests:

e LOQA ¥Fdzy IbtydRthig® dz f S| Ny

e lreallylikethecA ySGad LGQa F2N) o62éa |yR IANI a
e | like the clarinetbest

e LGQA NBIFffe TFdzy

e Music is fun and you should try it

e You have a good experience in your life

e Pass it on to other people so they get the opportunity

e LGOQA | 3J22R SELSNARSYyOS

Children were more likely to want to attend school if they knew that music wabkairday:

| feel excited when | know it is music day. | more want to come to school. School is better
than staying at home.

They also generally felt that the class was better behaved in music than at other times in the school
week. For example:

G¢KS Oflaa Ad YyIdIKGASNIAY y2N¥EE Oftlaa GKEy

The children espedig liked it when the class tebher or thehead teacheljoined in with the music
lessons:

GL (2271 dzL) (G KS Bheladienttig and heh (studenitd) iier@fKSa (B EAIS NI & ¢

In terms of improving quality, the children felt that they should be given more opportunity to create
their own music; more chance to choose the instrument they would learn and the songs they would
play. The following is a summary of changdkat children would make to improve the quality of the
WO lessons:

e Get a few minutes to do what we like.

e {2YS 0SUGGSNI az2y3ax w201 addzFTo

e L glyil (G2 W26yQ O602NNR¢g Al Fa GKSANI Ayadild NHzy

e |t makes a difference if | can takehome. | want to be going home with a violin and a
laptop.

e Mr E chooses the songs. | would like to choose some songs.

e L R2YyQl fA1S GKS 622R6AYR AyaildNdzySydao Li
and the instruments

e |twould be better if peopleere in different groups. Some people just quit. Younger ones

find it harder. It would be better if they separated the groups.

2 S KIFE@SyQi R2yS Fyeée @Sl oazy3aove LYy I gK2f S

They wanted their personal interests in music ie more fully recognised in the content and
method of the WO music. This was especially the case in terms of the songs that they weanted
learn to play, as theseollective quotefrom small focus group of children suggest

LiQa 02 h Y dzlike®ther thingg thaugh Irae2niusic ldsson would be better if we
could play songs we like. The teacher should listen to the musical interests of the children.

37



We like Foetus; ACDC; Oasis; Michael Jackson. There should be more chart music. | like my
5 | Rnusic. | would like to do guitar and play Rock Crusader. | want to play drums. | prefer
the drumsg they are more cool. The teacher chooses the songs.

We like Westlife; BeyoncKatie Perry; McFly; Leona Lewis; High School Musical.

Music could bdetter. We could play the guitar. The violin hurts your neck. It is too hard to

play. My violin is too small.would like to play rock roll/drumgtitars. | want to smash the

violin up. My dad plays in bargihe is the best professional musician. Dad go@si G KAy {1 A
(the violin) is a good instrumeritlone of us want to carry giegontinue to play violin).

Generally, childremre not active in the decision making process. In a few examples, the ideas of the
children were incorporated into the lesson. For example;

2SS OFy OFtt (KS GSIFOKSNI dGbAl1Aé FYR FTSSt KI |

A child says as he is \éag the lessorii ¢ K | {50 TadryGHildren continue singing as they go out to
eat their lunch.

Many music teachers said that they did the same or roughly the same programme in a number of
schools irrespective of the interest of the children:

7 ~

GL Rt GKASy 3 (K alkYS Ay Fft aoOKz22ftaéo

There appears to be a contrast between the qualitative interviews with children and the results

gained in the survey. The survey (answered by scheadlteachersn consultation with school staff

and sometimesmusic sernvicea Q & GF FF0u adzaA3SadGa GKFG GKS 2h LN
OKAf RNByQa @2A0So ¢ K(&ccodimNtittBethea Bathkx oi tdachknBRao0 | (S  F
OFrasSa OKAf RNByQa O gaks@me &t &ignificarilyhighgr $akethah thebchilbrmt & - LILJ
themselves generally indicated in interview, but to be able to substantiate this, a survey haudd

to be conducted with a larger number of children.

A 7

Figure 3.1.3 84% ofpizLIA f 8 Q @A Sga INB fAaGSySR (2
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